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Purpose.

We demonstrate strategic integration of a program improvement effort into an impact evaluation involving a randomized trial of an educational intervention. The focus was on identifying process
bottlenecks with a no-impact finding and yielding formative feedback tor improvement. The example illustrates a complementary approach to addressing improvement and impact.
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3. We cannot improve at scale what we cannot measure. 4. Variation in performance is the core 5. Anchor practice

We strategically collected a wider range of data at various stages of the project to allow us to prob‘em to address. Im prgvement N
understand better conditions for impact. This included baseline covariates that we expected

would be predictive of variation in implementation level and impact, instructional variables
posited to mediate impacts on achievement, and variables supporting different formulations
ot fidelity of implementation (FOI).
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- uses a variety of text types

- uses metacognitive inquiry methods in instruction

- models with metacognitive inquiry methods

- has students practice metacognitive inquiry strategies
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| | | Overall, more than one version of

What we found: First, we observed a range in adherence fidelity; that is, not all teachers adhered What we found: While we did not observe an overall impact on professional  development may be
to program principles. Second, while we observed impacts on dimensions of instruction, these student achievement, we found evidence of variation in impact needed.
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_ some = mid-grey limited = light grey = none = white - My job is to teach science content, and let the ELA department worry about teaching reading
- Being an effective reader is an essential precondition for grasping the science content areas that | teach




